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1 
Introduction 
 
The Geffrye is a specialist museum focusing on the domestic spaces of London's middle 
classes from 1600 to the present day.  Decorative arts collections are displayed in a 
contextual setting, in a series of period rooms.  It is a history based on the theme of home, 
which is common to all people, and which embraces world cultures spread through trade 
and travel that remain a powerful influence on English style.   
 
Education has always been, and continues to be, a priority at the Geffrye, an essential and 
central part of the museum's purpose.  We consider all aspects of our activity to be 
educational and so, in the broadest sense, education involves all members of staff.  But 
museum education demands increasingly specialist skills in working with many different 
audiences, from schools to lifelong learning, and our professional team in the Education 
Department is specifically responsible for developing and delivering a wide range of services 
to the broadest public.  Its role is to interpret and communicate information about the 
collections, buildings, gardens and special exhibitions in an imaginative and accessible way for 
visitors of hugely varying backgrounds, abilities and interest levels.  A high proportion of the 
Department’s services are devised to attract and engage people who are socially, 
educationally or economically disadvantaged, for many of whom the experience of visiting a 
museum is a new one or a challenge in itself.  The priority of the Education Team is to 
achieve the highest quality of service delivered to as broad a range of people as possible.  
 
Over recent years the Education Department has been strengthened through close 
management, a new staff structure which matches skills with areas of responsibility, and 
clear objectives.  Despite being one person short in the department and a drop in visitor 
numbers following the July bombings in London, in 2005-6 the team delivered services to 
24,364 people, (in 2003-4 the figure was 27,000). This represents almost a third of all 
visitors to the Geffrye, and the great majority of these involved face-to-face encounters with 
a member of staff or sometimes a trained and experienced freelance teacher, workshop 
leader, assistant or volunteer.  The Geffrye’s education services have earned the respect of 
peers and are acknowledged for their quality and innovation.  Our aim for the future is to 
further develop access to the museum’s resources with new and better forms of 
interpretation and communication, expanding choices for self-directed learning, and in so 
doing encourage new audiences in target sectors.   
 
This policy sets out the strategic context, aims and objectives of the Education Department 
over the next three years, 2006-7 to 2008-9.  Education is fully integrated into all areas of 
museum planning and operation and the policies given here are best understood in relation 
to the Geffrye Museum Corporate Plan. 
 
2 
Mission Statement  
 
The mission of the Education Department is: to devise and deliver imaginative education 
programmes and learning experiences related to the museum’s themes for individuals and groups of 
all ages from diverse cultural, social and economic backgrounds. 
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3 
Context 
 

      
Local school children drawing in the museum c1940; learning with Director, Molly Harrison, in the period rooms c1950. 
 
Education services at the Geffrye have been developed over decades.  Many of the first 
principles of museum education were pioneered here in the 1930s under Marjorie Quennell 
and later Molly Harrison.  Then, as now, the services responded to the needs of the local 
and wider communities.  The Geffrye is both of national significance with strong 
international appeal, and of local relevance, set in London's East End, in one of the most 
culturally diverse and vibrant communities in the country.  Although there have been great 
improvements in Hackney in recent years, it remains one of the most socially and 
economically deprived boroughs in London and, indeed, in Britain, and there are similar 
challenges and problems facing the neighbouring boroughs of Tower Hamlets, Islington and 
Haringey.   
 
For the Geffrye, these are both opportunities and challenges - we work with a dynamic and 
heady mix of diverse individuals and groups, creating programmes which are relevant both 
to them and the Geffrye.  We aim to inspire a sense of wonder and delight in a welcoming 
and safe environment, which fosters confidence, a sense of belonging and ownership. 
 
 
4 
Education Ethos 
 
Our aim is to enrich peoples’ understanding, knowledge and appreciation of the Geffrye’s 
collections, displays and main themes in a variety of imaginative ways geared to a range of 
preferred learning styles. History, in all its permutations – social history, art history, design 
history and now even garden history - is inevitably our core subject but educational sessions 
also often focus on related themes such as technology, literature and horticulture. Our 
special challenge is to develop the Geffrye as a place of discovery and to stimulate people's 
imaginations.  It provides an excellent starting point for discussions about domestic life and 
cultural identity for all visitors. The period rooms, collections and gardens provide 
boundless opportunities to engage the imagination and encourage visitors to put themselves 
in the picture.  Both adults and children find the museum accessible: it has a human scale. 
 
An important shared belief, central to the Education Department’s ethos, is in the value of 
the experience of visiting the museum.  The period rooms are essentially displays which 
visitors sense through sight, sound and smell, and their response to certain objects may 
often be highly personal and emotional.  The contextual nature of the displays allows visitors 
to make connections between styles, materials, technologies, colours, and to consider the 
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meanings and values expressed through ownership.  It is impossible to recreate the 
immediacy or impact of these experiences through off-site slide lectures or the use of loan 
boxes or craft workshops held out of context. The experience of the period rooms, of the 
architectural setting (combining ancient and modern) and the garden setting is immediate, 
dramatic, unusual and memorable. This applies to all: adults and children, local residents and 
overseas visitors. 
 

     
The Victorian and Regency Period Rooms. 
 
For school children, learning and drawing in front of the period rooms with a member of 
our staff provides a novel and heightened experience, and develops their observational, 
recording and descriptive skills. Children in holiday activities always visit one or more of the 
period rooms or the gardens for inspiration before beginning a craft workshop in one of our 
purpose-built art and education rooms.  Craft courses or study days for adults are closely 
related to the period rooms, gardens or temporary exhibitions.  The museum is a unique 
learning resource and although part of our service is geared to outreach, our emphasis is 
very much on encouraging people to come and experience the museum at first hand. The 
contextual displays are immediate, and encourage engagement.  
 
 

              
Observational drawings by primary school pupils: Tudor fireplace, The Magic Wishing Bird and an Elizabethan chair  
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5 
Audience Profile 
 
The overall number of visitors to the Geffrye has risen from around 40,000 in 1992 to xx in 
2005-6.  The figure peaked at 104,000 in 1999-2000, following the opening of the new 
extension.  Of the 79,408 visitors in 2005-6, 19,550 were children.  Our target is to increase 
the total number of visitors to at least 88,000 by 2007-8.  
 
The museum's current audience profile is informed by three visitor surveys, undertaken in 
1992, 1995-6 and 2001-2, together with regular analysis of education service users and 
participants, annual MORI exit polls, visitor “snapshots” in temporary exhibitions and 
observation of visitor patterns within the museum.   
 
It is important to note that the major visitor surveys exclude education visits so the 
audience profile they reveal is that of the general visitor.   Some of the key findings of the 
most recent survey were: 
 
- 67% of visitors lived in London, of whom 48% were from inner London.  
 
- There was a slight female bias among visitors (66%) and the majority age group was 

25-54 (64%), with attendance peaking among the 35-44 year olds.  
 
- The majority of visitors were BC1 in socio-economic profile (74%). Retired people 

accounted for 19% of the sample. 
 
- In ethnic background, the vast majority of general adult visitors were white (92%). 

Most had no disability (93%).  
 
- 52% were first time visitors. 
 
- The majority (61%) spent up to two hours at the Geffrye Museum on the day of 

their visit, and were more likely to attend either in the company of adults only (60%) 
or alone (28%).  

 
- Very high levels of enjoyment were derived from the visit (very enjoyable – 81%) and 

delivery on expectations proved high, with 53% having had their expectations 
exceeded and 38% having had them met. Similarly, high levels of intention to return 
(75%) and willingness to recommend the museum to friends (84%) were registered.  

 

      
Children and teenagers enjoying craft workshops, using fun and unusual materials, during school holidays 
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6 
Education Visits 
 
# Education visits recorded over the past two years have been broken down as follows: 
 
 
Education Visits -  2004 to 2006   2004-2005 2005-20 06 
   
Schools - Primary Pupils (includes special schools) 11208  11887 (i, ii, vi)     

 
Schools - Secondary Pupils (includes special schools, PRU 
units and work experience pupils) 

    618      542 (i, ii) 
          

Children - out of school  (holiday and weekend activities)        4657 (iii)    4643 
FE/HE students – pre-booked groups, non-attention        1351    1181 
FE/HE students (receiving a talk/lecture)          291      228 
Adults - structured learning (includes lectures given by 
staff, study days and workshops) 

1756    1413 (ii, vi) 

Adults - Informal Learning 1575    3304 (iv)  
Adults - Access and Outreach   549       488 (v) 
Adults - pre-booked groups, non-attention        3766    2343 (vi) 
   
Total     25,771  26,029  
 
i) Education Officer: Schools and Formal Learning post vacant throughout 2005-06 
ii) Numbers affected by London bombs on 7 July 2005 
iii) Easter holidays fell in April 2004 and March 2005, therefore this number includes an 

additional week of activities, approximately 400 children 
iv) Rise in numbers due to increased number of events during the West Indian Front 

Room exhibition and additional marketing 
v) Due to re-structure, Education Officer: Access and Public Programmes post vacant 

in October and November 2005 
vi) Gallery closures from January 2006 have affected the number of school visits; many 

have asked to delay until re-opening.  This has also affected adult visits 
 
From our analysis of education visitors, the following profiles emerge: 
 
 
- schoolchildren are mainly local, 68% from Hackney and neighbouring boroughs.  60% 

of these children are from minority ethnic backgrounds, of whom 24% are 
Asian/Asian British and 22% black/black British.  The majority are Key Stages 1 and 2.  

 
- over 60% of children attending holiday activities are from the local community.  We 

actively encourage children to visit the Geffrye with their families following a school 
visit.  Members of our education staff regularly attend school assemblies and 
playgrounds to publicise the weekend and holiday programmes. 

 
- students are mainly from London universities and colleges, pursuing studies such as 

history, interior design, theatre design, education and museology. A number of visits 
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each year are made by colleges from elsewhere in the UK and from abroad, 
particularly the United States. 

 
- adults attending as booked groups or as individuals for lectures and study days are 

frequently from further a field in London or beyond.  The majority are from B and 
C1 socio-economic backgrounds, many of retirement age. 

 
- adults who are reached through local community groups are mainly from C2, D and 

E backgrounds, often socially, educationally or economically disadvantaged or from 
minority ethnic groups. 

 
 
Taking this analysis of education visits together with the visitor survey data, the percentage 
of our total  visitors who are of C2, D and E socio-economic groups is 18%, and the 
percentage of visitors of minority ethnic backgrounds is 18%. 
 
 

     
Children feel at home both inside and outside the Geffrye: taking part in a holiday workshop  
(left) and drawing in the herb garden (right). 
 
 
7 
Audience Development  
 
The Geffrye has dual responsibilities in audience development.  As a 'non-national' funded by 
central government, the museum must attract a national and international audience as well 
as local.   Hackney has its own excellent museum service which focuses on the local 
community, local history and immigration to Hackney, and while the Geffrye's collections 
and themes mainly have a wider relevance, we are committed to ensuring that the museum 
is useful for, accessible to and valued by local audiences.  
 
Our strategy in balancing these objectives is to create a successful, high-profile museum 
which attracts national media attention and draws visitors from far and wide, and to use that 
success to deliver free, carefully targeted services which meet the needs of those who do 
not have access to cultural resources and are traditionally referred to as ‘non-users’ of 
museums.  Hackney remains one of the most deprived boroughs in London, and the 
museum works hard to be accessible, free and welcoming, and devotes a high proportion of 
resources to the provision of services which attract people of all ages and backgrounds from 
the local community.  We also work with local organisations and service providers to 
ensure that the museum is both accessible and utilised by those on our doorstep.  We aim 
for the highest standards in customer care at all points of contact, especially in front-of-
house services and in handling telephone enquiries.       
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8 
Education Department 
 
Education services are mainly delivered by core staff, supplemented by contracted, freelance 
staff and, to a lesser extent, by volunteers and student placements.  The Department is not 
consultancy led, which means that most of projects are initiated and closely controlled for 
quality and appropriateness by members of the education team. In-house expertise built up 
over the years enables us to do more, with relatively modest sums of money. 
 
The Education Department was for the past decade led by the Deputy Director, placing 
education at the heart of the museum's senior management responsibilities with direct 
access to the Director and Board of Trustees.  The Deputy Director also has managerial 
responsibility for marketing and public relations, which allows a strategic approach to policy 
areas such as audience development, visitor surveys and customer services, all of which are 
closely linked to the work of the Education Department.  The Department has recently 
been restructured and a dedicated Head of Education and Learning was appointed (July 
2005). This post reports to the Deputy Director, ensuring continuity. 
 
For diagrams of the museum's staffing structure and that of the Education Department, see 
Appendices A and B. 
 
The Head of Education and Learning is responsible for managing the Department, 
developing the services, providing direction to the staff and controlling the budgets.  She 
takes a leading role in developing education projects funded by the London Museums Hub.  
(See Section 10.) 
 
The rest of the Department comprises five staff.  These are: 
 
- Education Officer, Schools and Formal Learning.  A fully-qualified and experienced 

teacher, responsible for organising an education programme for school children, 
students and teachers, and for daily teaching and supervising freelance teachers.   

 
- Education Officer, Access and Public Programmes.  An experienced educator with 

knowledge of a range of practical craft skills, responsible for organising the education 
programme for members of the public and community groups, which includes 
holiday activities, craft workshops and public events, and supervising freelance tutors, 
artists and demonstrators. Also works with individuals and groups with disabilities, 
ESOL courses and parental involvement (Pride) groups, and is responsible for 
facilitating a corporate awareness of the Disability Discrimination Act. Coordinates, 
trains and monitors volunteers who perform a front-of-house function. 

 
- Assistant Education Officers x 2.  Two qualified and experienced teachers who 

support the education team in the preparation and delivery of services, both formal 
and informal and extending access to the museum through both strands of the 
Department’s work. Responsible for the analysis of schools’ and holiday activity 
evaluation forms. One of these positions is externally funded by the London 
Museums Hub. 

 
- Bookings and Information Officer.  Responsible for handling all education enquiries 

and organising bookings for schools, colleges and adult groups, and provides 
administrative support for the department, including the collection and analysis of 
statistics.  Is responsible for the coordination of daytime private hires of the 
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museum; contributes to the marketing to adult groups and users of the education 
services. 

 
 

Training for core staff 
Vigorous professional discussion is encouraged within the team. Regular away days provide 
a forum in which to discuss and debate larger issues and projects in-depth while regular 
departmental meetings ensure that each member of the team is informed about day-to-day 
issues, specific education projects and wider museum projects, issues and concerns. 
Both academic and vocational courses are encouraged and members of the team are 
frequently involved in some type of professional development activity. The Department is 
aware of the most up-to-date educational practices and learning theories and initiatives 
(including the Inspiring Learning for All initiative). Every effort is made to be aware of current 
scholarship on subjects relevant to the Geffrye and our programmes.   
 
 
Freelance artists, crafts-people and storytellers 
The Department employs a wide variety of freelance teachers, artists, craftspeople and 
storytellers to assist and provide additional specialist skills as required.  
 

        
Freelance artists and parents working with the children during holiday activities 
 
Volunteers 
A core team of about 40 volunteers are used in carefully targeted areas; they make an 
invaluable contribution to the staffing of the quiz desk for children at weekends and during 
holidays, and also to running the restored almshouse. Last year (2005-6), volunteer guides 
welcomed over 1,000 visitors into the restored almshouse. All volunteers are given training 
and induction by the Volunteer Co-ordinator (the Education Officer, Access and Public 
Programmes) and are issued with a Volunteer Handbook, outlining common practice and 
procedures at the Geffrye. 
 

    
Two of our valued volunteers, who assist with holiday activities; two members of the Friends of the Geffrye,  
organisers of a Summer art fair and exhibition, Art in the City, which raised funds for the museum.  
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Work placements  
Placements in the Department fall into two main types: academic and work experience. The 
first is university level, usually students on MA courses in Museum Studies. We participate 
annually in the Leicester University Museum Studies internship programme, taking a student 
for a three-month placement each spring/summer. The other type of placement is for 
younger pupils for whom a work placement is an important life experience as well as an 
opportunity to see first hand how a museum works. Recent placements have been from 
Tower Hamlets Technology College, the Cable Street PRU (Pupil Referral Unit), the 
Mulberry School in Tower Hamlets, Haggerston Girls School and Horizon Special School in 
Dalston, Hackney and a range of other local schools. Some of these placements are 
organised in collaboration with Inspire Hackney and Tower Hamlets Education Business 
Partnership. Some of the local pupils enjoy their experience so much that they seek further 
opportunities at the museum, such as working on the quiz desk or helping with children’s 
holiday activities.  
 
9 
Resources 
 
Financial 
The cost of the Education Department in 2004-5 was £191,000. This comprises salaries and 
on costs for 5.65 staff (£155,000) and a departmental budget of £36,000. This total is 12.5% 
of the museum’s annual revenue expenditure. 
 
The department actively seeks support from external funders for special projects to 
supplement core funding provided by the DCMS. Recent supporters of the education 
programme include the Heritage Lottery Fund, The Golsoncott Foundation, the 
Appollonium Charitable Trust and Discover Hackney.  
 
Facilities 
The Department makes active use of the period rooms, galleries, gardens and the 
temporary exhibitions. All school teaching and most other educational programmes involve 
a visit to the period rooms. Work in the galleries and gardens is underpinned by two 
purpose-built art rooms, equipped with sinks, work surfaces, display spaces and storage, 
plus a smaller, more intimate space for handling objects and small workshops. The period 
gardens provide a continual source of inspiration; they are particularly suited to groups of 
visitors with disabilities and special needs as the gardens provide multi-sensory learning 
experiences. Visitors who have lived in other countries often find that the plants and herbs 
in the museum’s gardens create resonant links with their own domestic environments and 
experiences; the gardens stir memories of home and also provide a tangible way to 
understand English culture.  
 

             
Learning activities for both children and adults regularly take place in both the period garden and the walled herb 
garden  
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We use the gardens in summer for free family days which are designed to encourage 
children and parents to learn together. Targeted at local families, these days offer a range of 
learning activities which encourage traditional ‘non-visitors’ to experience the museum, 
building and gardens in an unexpected way and which, hopefully, will encourage them to 
return or become more involved with the Geffrye.  
 
Access to collections 
The museum has a handling collection comprising artefacts and ephemera from most of the 
periods covered in the main displays. The Tudor objects are mainly high-quality replicas but 
those for the Victorian and 20th-century are all original. The collection is used by the whole 
Department on a regular basis; it works equally well with children on curricular visits, with 
special needs groups and with adults on study days and with reminiscence work with older 
visitors. One of our main objectives over the next two years is to imaginatively develop the 
handling resources and to include a range of multi-sensory objects which introduce users to 
smells and sounds from the past, and encourage memory and different types of learning 
beyond the reading of text panels. 
 
 
10 
Partnerships and external relationships 
 
Our approach to partnerships is based on the principle that quality is more important than 
quantity. We undertake to engage actively and totally collaboratively with any group, school, 
organisation or funder whom we call a partner and will only enter into a relationship if it 
will be sustainable over a reasonable period.  
 
Current Partners: 
 
London Museums Hub  
Our involvement with the creation and delivery of the London Hub’s EPDP (Education 
Programme Delivery Plan) has been our major external commitment over the past two 
years and will be for the foreseeable future. The partners in this include the other hub 
museums (the Museum of London, the Horniman Museum and London’s Transport 
Museum) and the smaller London museums we worked with and mentored over the period 
2004-5 to 2005-6. These included the Ragged School Museum (Hackney), Hall Place 
(Bexley), Forty Hall (Enfield) and The Foundling Museum (Camden) run in 2005-6 to 2006-7. 
(Please see Appendix H for a list and description of Hub-funded education projects, past and 
present). 
 
Horizon Special School  
The Geffrye has a strong relationship with Horizon School, a special school in Hackney, 
which has developed over a number of years. Classes make regular visits for teaching 
sessions in the period rooms and object handling sessions and special projects.  The annual 
Geffrye project for Year 11 pupils is now a fixed part of the school’s annual timetable, and is 
fully endorsed by the Head Teacher. 
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Portraits of Year 11 pupils from Horizon School taken as part of the ‘My Home, My Self’ project and pupils involved in 
the Horizon After School Club 
 
U3A  
Geffrye staff have recently established a strong relationship with the U3A.   In 2004-5, staff 
worked with the north London U3A on an eight-week research project looking at themes 
around the Victorian governess. The success of the project has led to the decision to run 
further research projects collaboratively on an annual basis and was followed in 2005-6 by a 
project looking at the black presence in London, 1550-1950. All of the participants were 
over 50, with most in their 60s and 70s. The Geffrye has recently lent support in the 
establishment of a local chapter; the new Hackney U3A will use the Geffrye Museum as a 
base during 2006, its formative year.   
 
Potential partners:  
   
Hackney Community College: 
Links are currently being developed with the department that runs ESOL (English as a 
Second Language) courses.  Our aim is for the Geffrye to become a core resource for their 
courses, which provide access for visitors learning English and traditional ‘non-visitors’. We 
are also hoping to revive a previous relationship with the Independent Living Skills course, 
which resulted in an exhibition on public display in the new extension. This partnership 
provided access for visitors with learning difficulties and traditional ‘non-visitors’. 
 
Building Exploratory 
There is an enormous amount of synergy between the Geffrye and the Building Exploratory 
in Hackney. Possible joint projects could address themes including the meaning of home, the 
role of domestic space in creating identity, housing and local history, domestic architecture 
and design and more.  Both the Geffrye and the Building Exploratory are members of the 
Hackney Heritage Cluster. 
 
Hackney Learning Trust 
The Learning Trust is a relatively new organisation in Hackney and at present has no formal 
relationship with the Education Department, although there may be scope for a closer 
relationship in future. Recent work placements from the Inspire Hackney were organised by 
the Learning Trust, and they run many of their training days at the museum and are well 
aware of our activities. 
 
The Sharp End 
The Sharp End is a Senior’s Health and Active Retirement Project running a range of 
services for seniors/elderly individuals living in Hackney. They offer members cultural and 
leisure opportunities such as dance, drama, music, art, craft and various trips. The 
Department has run several handling workshops, room talks and craft sessions for members 
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of the Sharp End during the past year and we hope to collaborate more fully, on more 
ambitious projects, in the future.  Their major project for 2006 will use the Geffrye’s period 
gardens as inspiration, and explore Hackney’s rich garden history.  The Vanishing History 
project, an intergenerational learning project with the Sharp End and Hoxton Hall Young 
Project, resulted in a film showcased at the Shoreditch Festival and the Geffrye Museum in 
summer 2006. 
 
 
11 
Education Services  
 
A brief summary of the current provision is attached as Appendix C. 
 
Schools and formal learning  
 
The Geffrye runs an innovative and popular educational service for schools. For the past five 
years, bookings have been at capacity.  In 2005-6 we provided face-to-face teaching sessions 
to around 12,000 schoolchildren, 58% from schools in Hackney, Tower Hamlets and 
Islington where most of the pupils are from ethnic minorities.  The Geffrye’s provision for 
schools was recently assessed and evaluated by external examiners (Institute of Education 
report to the London Hub on current schools provision, 2003, p5). The observers noted ‘a level 
of inclusion rare in other museums’.  
 
All teaching is led by museum staff and takes place in the galleries or the gardens, and each 
session is tailored to both the National Curriculum/QCA and the individual requirements of 
the school. Sessions for school children at the Geffrye support and enhance the National 
Curriculum. We do not aim to deliver or teach the curriculum completely, rather we hope 
to achieve two aims: 1) to add to and foster children’s understanding of, and enthusiasm for, 
history, art, the decorative arts and the concept of home and 2) to inspire and support 
teachers in their teaching by providing relevant learning experiences and real objects not 
possible in a classroom context.  
 
History, in all its permutations – social history, art history and design history - is inevitably 
the core subject but educational sessions also focus on related themes such as art, 
literature, technology and citizenship. Cross-curricular sessions are the norm; even sessions 
which are ostensibly single-subject almost invariably have a cross-curricular element.  The 
most popular sessions are Tudors, Victorians and Homes Then and Now sessions, which 
compare two period rooms (normally one pre- and one post-electricity). 
 
Literacy and language work underpins all of our teaching sessions, which are highly 
interactive and involve a great deal of dialogue between the museum teacher and pupils. 
Geffrye staff use a ‘scaffolding’ approach in which the children’s prior knowledge and 
learning is built upon. The sessions are specifically designed to develop vocabulary skills, 
confidence in both verbal and written communication, through reporting back to the class, 
and to encourage analytical thinking and expression. New concepts are introduced to the 
children incrementally through dialogue, and the pupils are supported and directed in the 
use of new vocabulary through their responses and answers. The sessions also provide 
teachers with a rare opportunity to stand back and observe their pupils’ speaking and 
listening skills. 
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Students participate in a Tudor handling session 
 
We provide teacher training sessions to ensure visits are well prepared and followed up in 
the classroom.  These INSETs provide teachers with information which develops their 
individual subject knowledge; teacher’s notes are provided for many sessions.  Recent 
feedback from teachers (given to an external interviewer in late 2003) indicates that 
teachers do not want to become experts in museum education; they want to learn enough 
to follow up confidently with children after a visit to a museum.  They clearly stated that 
they wanted a dynamic session, which enhances pupils’ curricular work, delivered by a 
member of the museum staff.  Face-to-face teaching, delivered by knowledgeable and 
engaging Geffrye staff meets this requirement fully. Gallery teaching by Geffrye staff was 
recently praised by Institute of Education observers as: “exemplary in relation to effective 
learning and building teachers’ confidence” (I of E Report, 2003, cited above).   
 
New sessions, based on current research, are devised each year to keep the programme 
fresh, up-to-date with curriculum changes and reflective of newly-acquired knowledge within 
the museum. Last year (2005-6), we added a session called ‘What makes a home?’ for Year 
10 students from a local secondary school, Park View Academy. This was a long-term 
project which explored the ways in which our home contributes to our sense of identity 
and helps us to define our place in society.  
 
We are experienced in working with children with special needs in mainstream schools and 
with special schools and units, and this aspect of our work has increased over the past few 
years. SEN learning is an area in which the Geffrye has worked innovatively over the past 
ten years, and staff now mentor colleagues in other museums in this area. The museum also 
runs occasional special, one-off sessions with children in response to requests from 
teachers.  Bookings are individually handled by the Department, normally by the Bookings 
and Information Officer, so that personal contact is made with all teachers prior to the visit.  
This ensures that museum staff are aware of the learning aims and specific needs of each 
visiting group.  
 
Although the majority of our school children are from Key Stages 1 and 2, we are actively 
engaged with early years learning in a number of ways. In particular, Reception classes and 
nursery groups are targeted and offered short, visual stories which are told with props. The 
storytelling experience in a museum setting is designed to develop language skills and 
introduce new ideas about homes, history and time. These positive and creative sessions 
foster a sense of confidence and comfort in museums. Children frequently bring their 
parents back to the museum. We also devise special programmes for pre-school children 
and their carers. 
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We are keen to develop our work with secondary schools over the next three years. We 
can see potential in sessions geared to the national Curriculum and QCA requirements in 
the subjects of history, citizenship, literature, history of art and design and technology. Our 
refurbished 17th and 18th century period rooms (October 2006) will provide opportunities 
for a new range of sessions, including one on London after the Fire of 1666. Our work with 
secondary pupils from Horizon School will continue and develop and we hope to approach 
further local secondaries (Hackney, Camden, Islington, Tower Hamlets and Haringey) and to 
continue working with Pupil Referral Units for teenage children, in order to find common 
aims and ways in which we can creatively support and enhance delivery of curricular 
sessions.  
 

         
Secondary school pupils drawing in an education room and in the galleries 
 
We provide a limited ‘outreach’ service, in particular to special schools and children unable 
to travel, such as those in hospital. However, it is our ethos to encourage schools to visit 
the museum (rather than for us to visit the school). The experience of actively learning in 
front of the contextual displays has an immediacy and an impact which immeasurably 
enhances the pupils’ learning experience. 
 
Learning outcomes for teaching sessions are both generic (GLO) and specific (SLO), and are 
clearly defined for each session. Please see Section 14 of this policy for more on our 
approach to and methods of evaluation, and also Appendix D for a specific example of how 
learning outcomes are framed and evaluated in relation to gallery teaching at the Geffrye. 
 
School visits are free for pupils although a small charge is made for INSET. 
 
Colleges and Universities, HE/FE 
Around 3,000 students per year come for studies in teacher training, museum management, 
museum education, history of design, history of interiors and garden history.  Sessions are 
tailored to suit the needs of each group in discussion with tutors.  Many of the tutors make 
repeat visits with each new intake of students. We hope to increase our activity in this area 
over the plan period. 
 
Access and Public Programmes  
 
The overall aim of the public programme is to extend access and refine the range of 
educational opportunities for both existing and new audiences outside of school. We hope 
to provide learning and cultural opportunities which are adapted to a range of different 
learning styles, needs and expectations. We hope to steadily widen access and opportunities 
for both structured and self-directed learning opportunities. 
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The ratio of boys to girls participating in holiday activities is approximately 1:2.  
 
Children 
In addition to our work with schools and older students, the Geffrye works extensively with 
children from the local community throughout the year, outside the classroom. Many of 
these children are from socially-excluded pockets of the local community. One of our 
current target audiences is local youth groups, who we hope to attract to the Geffrye in 
increasing numbers over the next few years. Hackney is one of the most culturally diverse, 
and also socially and economically deprived, boroughs in the country and the Geffrye works 
hard to foster a sense of ownership amongst these local children, many of whom return to 
the Geffrye repeatedly at weekends and during holidays to participate in free workshops 
and activities and to do worksheets and quizzes in the galleries and gardens.  We provide a 
welcoming and safe environment for learning and enjoyment.  
 
The informal provision includes an extensive programme of free holiday activities and 
workshops for children, ranging from sessions for the under-fives through to craft activities 
for teenagers, as well as for families, reaching around 2,000 children.  Limited numbers in 
the workshop activities ensure that each participant receives a high degree of attention from 
the skilled artist or tutor running the session.  A Quiz Desk is staffed during holidays and 
every weekend, offering a large variety of quizzes and activity sheets to suit different ages 
and abilities, which give children a focus for their visit and involve parents or carers in their 
children’s learning.  Many local children are repeat visitors, often coming every day during a 
week of activities to participate in the workshops or simply to do quizzes, word searches 
and drawing in the museum.  Museum staff come to know many of the local children by 
name. 
 

     
Children explore all aspects of home; here, one local visitor has made an ideal home in a box with recycled materials 
while another has painted a garden scene on a tile and a third has designed a chair 
 
A series of special Summer Sundays, with music in the gardens and a variety of activities for 
families, and Open Evenings have become regular annual features, successfully attracting 
people for whom a museum visit remains daunting.  All of these holiday programmes attract 
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a large number of repeat visitors from the local area, with individual children and families 
developing long-term relationships with the staff and a sense of loyalty to the museum.   
 

           
Summer workshops explore themes relating to English art, homes and gardens. 
 
Adults 
For adults with special interests the museum provides lectures, workshops and study days 
on themes related to the museum, including interiors, gardens, social customs, and domestic 
life, often delivered by leading academics. Free, informal period room talks and exhibition 
talks are frequently delivered by Geffrye staff at weekends, some of which are BSL 
interpreted. We also hold monthly object handling sessions for visually impaired visitors. 
Detailed programmes are planned at four-month intervals and published in the museum's 
events leaflets and on the website.  
  

    
Adult workshops: historic greenery, pewter workshop, creative chairs and seasonal decorations. 
 
We also regularly participate in a range of national initiatives, such as Black History Month, 
The Big Draw, London Open House, Family Learning Week and Adult Learning Week, by 
offering imaginative activities and events for visitors from diverse backgrounds. Admission to 
all of these events is free. 
 

     
The Big Draw and Black History Month provide opportunities to explore new themes. 
 
Adult Groups 
In recent years the museum has developed its provision for adults, particularly adult groups 
which include a high proportion of retired and elderly people, the unemployed and those 
actively retraining or on U3A and other lifelong learning courses. Special interest groups, 
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such as NADFAS, garden groups and art-appreciation courses also visit regularly. Most adult 
groups visit mid-week, which is a benefit to them and the museum, since the museum is less 
crowded than at weekends.  It means they have more assistance from the Attendants, and 
staff from the education and curatorial departments are on hand to lead sessions and give 
introductory talks or lectures. Most of the groups are from London, some from outer 
London and the South East, particularly Kent, Essex and Hertfordshire, while a few will 
come from as far as the Midlands and the West Country. Our Information and Bookings 
Officer actively markets the museum to these groups, working closely with organisers to 
plan tailored visits which suit individual groups and their special interests. 
 
Social Inclusion Programmes 
The Geffrye frequently works with adults who rarely, if ever, visit museums. In addition, 
many of these individuals have had extremely limited access to cultural experiences. The 
museum's access and inclusion initiatives are largely geared to increasing access for socially, 
educationally and economically disadvantaged groups, including provision for ESOL learners, 
people on Independent Living Skills courses, those with special needs, disabilities, single 
parents, the unwaged and the elderly.  The majority of participants are from Hackney and 
the neighbouring boroughs, and a high proportion are from minority ethnic backgrounds.  
The museum has a long experience in organising projects for the unwaged, the educationally 
and/or socially disadvantaged, those with learning difficulties, those with English as a second 
language and disabled people, both children and adults. These programmes reach around 
3,000 adults per year.   
 
ESOL sessions are run regularly for teenagers and adults, both recently arrived immigrants 
and refugees and those in settled communities who seek to improve their English. These are 
designed to improve vocabulary, grammar and basic language skills in a non-threatening 
environment; sessions run by the museum support and enhance the teaching of the ESOL 
curriculum. Vocabulary and themes relating to the home form the core of the session, 
providing tools necessary for more effective communication in their personal lives. ESOL 
groups come from local colleges and community centres. We are currently developing links 
with Hackney Community College to actively build provision for ESOL course leaders and 
their students. 
 
Special Needs 
One of our focus areas over the past three years has been to deepen and extend our work 
with special needs schools and units. We have honed our expertise in this specialist area 
and now work regularly with individuals with moderate to severe learning difficulties and 
also have extensive experience working with pupils with emotional and behavioural 
problems. We have repeat visits from classes from hearing impaired units and schools for 
autistic children. These schools travel a long distance to the museum, which they feel caters 
appropriately to the needs of their children.  
 
We also work regularly with local special schools. Our long term partnership, developed 
over a number of years, with Horizon School, a special secondary school in Dalston, 
Hackney, has sharpened our skills and our awareness of the needs of this sector.  
 
Classes from Horizon make regular visits for teaching sessions in the period rooms and 
object handling sessions. Geffrye staff have also worked closely with the school staff on 
special projects involving artists and designers and looking at themes related to both the 
Geffrye and to classroom work. For the past four years, the museum has run an eight week 
project for Year 11 students. ‘My home, My Self’ is a photography project which explores 
ideas around identity and domestic space, and discusses how objects are imbued with 
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meaning.  The schoolteacher involved felt that last year’s project increased her awareness of 
museums and artists as a valuable resource for the school and also inspired her to explore 
partnership work with other local museums. The project will run again in 2006-7. Two years 
ago, we launched an ‘After School Club’ for Year 9 + 10 pupils from Horizon, which has 
succeeded in encouraging frequent, out-of-school-hours visits to the Geffrye. These may be 
made independently or with friends, carers or families. 
 
We also work regularly with other local schools, in particular one special school in the City 
of London, Richard Cloudseley, and Treehouse School for autistic children in north London.  
 
12 
Interpretation 
 
The Education Department's responsibilities extend beyond the provision of direct 
education services to the public, as described above, to issues of interpretation and 
communication across the museum.  
 
Website 
In December 2003 the Geffrye launched a completely new website for the museum.  The 
site is based around home pages which attract, impress and inform.  Phase 2 was the 
development of a learning zone for children (the ‘Kids’ Zone’), launched in October 2004. It 
was designed primarily for home use by children and families undertaking self-directed 
learning, although teachers may find classroom-based uses as well.  This allows access to the 
museum's resources by children, parents and schools across the country, extending its 
reach into areas too far away for a normal leisure or school visit.  The ‘Kids Zone’ is the 
most frequently visited area of the website, after the Home page. 
 

  The Kids’ Zone mascot, ‘Sam the Dog’  
 

   
Page from the Kids’ Zone’s ‘Design a Period Garden’ activity  
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The website is an important tool in reaching otherwise inaccessible national and 
international visitors. It will be further developed to include learning opportunities for both 
children and adults in specific subject areas and to provide internet access to the museum's 
collections. This meets the museum's and the government's objectives in broadening access, 
attracting new user groups and maximising the educational potential of the museum.   
 
A range of exciting future developments are planned to increase long term usage of the site 
as an educational resource. 
 
Audio Guides 
The Geffrye’s period rooms, which are essentially fixed, contextual displays of decorative 
arts, are ideal settings for a range of audio guide tours, which we plan to develop.  They 
provide dozens of opportunities for enriching the basic visitor experience, layering 
information and for introducing specialist and/or secondary themes to a range of audiences.  
 
Two audio guides were launched in June 2004 and have been very well received by visitors. 
One is a highlights tour of the period rooms for general visitors and the other is specifically 
for visitors with a visual impairment.  Space for interpretive displays such as graphic panels 
and images is very limited in the museum, and an audio guide provides a suitable additional 
means of explaining context.  It adds an extra dimension to the displays, introducing sound 
effects and music and providing atmosphere.   
 
Visually impaired adults are a target group in the museum's audience development and 
access strategy because they form one of the largest disability groups and any provision for 
them will be of benefit to a high proportion of visitors, particularly the elderly.  We 
consulted with the RNIB on both the script and the logistics surrounding the visually 
impaired audio guides and through this process made close links with several visitors with a 
visual impairment who are keen to support us in the future. 
 
Some of the comments we received about the audio guide from visitor feedback forms 
included: “I am visually impaired.  The Audio guide is the best I have had when going round a 
museum.  So detailed and clear and easy to manipulate”, “The audio guide is very 
informative. A first visit here and shall come again for sure”, “Audio system is great – best 
I’ve ever used. Clear sound and alternative voices help hold the attention”, “One of the best 
audio guides I have ever used”, “We particularly enjoyed the taped guide which was most 
imaginatively presented”. 
 
Further audio guides are planned, including a children’s tour (with specially-commissioned 
children’s stories); a guide to the period gardens and a guide to the gardens for visually 
impaired visitors; a literary tour; a furniture tour; Victorian paintings and two ‘Cultures 
Then and Now’ guides, one highlighting the rich mix of foreign influence on English 
decorative arts and styles over the past 400 years and a complementary tour which 
approaches the museum’s period gardens in the same way.  
 
Publications 
The Department is publishing a series of National Curriculum guides, aimed mainly at 
teachers, highlighting the ways in which the Geffrye can be used to enhance core curriculum 
work.  The guides will cover the three periods of history included in the National 
Curriculum for which the museum is particularly relevant, ie the Tudors, Victorians and Life 
in Britain since 1945.  These will be launched in 2006, and have been funded by the HLF. 
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Exhibition and display 
 
The team which oversees and develops exhibition and display in the museum includes the 
Deputy Director.  This ensures that educational and access considerations are integral to 
the planning and design process, and that special provision can be made to encourage access 
and engage different audience groups, including children.  This may involve such issues as the 
language used in graphic panels, the size of text and the length of sentences, the use of 
colour and the layout of text, or the use of computers and other interactives to provide 
alternative means by which information may be communicated, offering opportunities for 
visitors to actively enquire and discover.  Physical access is also considered, including the 
suitability of the exhibition layout for wheelchairs, pushchairs and groups of children. All of 
these are important and complicated issues which will be taken into consideration in the 
planning for the new 17th and 18th century galleries.  
 
 
13 
Recent achievements 
 
The following recent key achievements and special projects should be noted in the context 
of the core provision described above, as work in these areas will inform the Department’s 
aims and objectives for the next three years: 
 
-  Audio guides – development and launch –June 2004. New guides planned for January 

2007 
-  Horizon Special School partnership (growing expertise working with special schools; 

project with Year 11 now part of annual timetable; After School Club launched; 
future collaboration planned) 

-  Provision for children at weekends and holidays and a focus on shared learning by 
families (Hub funded – launched April 2004; to continue and develop 2006-7) 

-  Participation in the Hub, in particular our significant contribution to the creation of 
the EPDP (Education Programme Delivery Plan) 

- Creation of an Apprenticeship Scheme for one school leaver with special needs, 
bridging the gap between the safety of the school environment and the unfamiliar 
world of work, college, the wider work. Now formally funded and in our long term 
plans 

 
14 
SWOT analysis  
 
The Department conducted a SWOT analysis (attached as Appendix F) of the Department’s 
strengths, weaknesses, opportunities and threats.  This, and our recent activities, 
performance and audience development efforts, will inform the Education Plan for the next 
three years.  
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Advocacy , communication and PR  
 
Staff are encouraged to interact with external educators, policy makers and influencers both 
within and outside the museum and gallery community. They participate in a range of 
national initiatives designed to promote museums to a wider public and to encourage 
diversity (including Black History Month, Family Learning Week, The Big Draw, Sure Start, 
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The Shoreditch Festival and London Open House, Junior Open House and Museums and 
Galleries Month). We have a presence at professional conferences and events. 
 
The Education Department is closely linked to both the museum’s Press and PR Officer and 
the Web Administrator, which ensures that programmes and events are carefully targeted 
and properly marketed to the appropriate audiences. The Department produces a range of 
promotional print material, including a newsletter which is sent five times a year to 1,500 
children.  Staff regularly attend assemblies at local schools in order to encourage children to 
use the museum during holidays and at weekends. 
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Evaluation and Statistics 
 
There is general agreement in the Education Department that sensible and relevant 
evaluation can and should be used as a means of indicating and, where appropriate, 
improving performance. It also enables more effective planning. 
 
The culture within the Education Department, and within the Geffrye as a whole, is very 
receptive to evaluation. The Geffrye has clear corporate aims, which are well known and 
understood by all staff. This has made, and will make, the further development of evaluation 
criteria (and performance indicators) reasonably straightforward. Most staff sincerely want 
to know ‘how the Geffrye is doing’ and there is already a large amount of information 
gathered on a regular basis, in particular relating to the Education Department's activities 
and outputs, which relate in turn to the museum’s key objectives in many areas.  
 
There is also a recognition that the Geffrye has, in recent years, come under increasing 
external pressure to assess its performance and to account for the ways in which it spends 
the grant-in-aid it receives from the DCMS and other funders. It has become ever more 
important to demonstrate that the Education Department (and the museum as a whole) 
provides a range of high quality services for a high number of people and to targeted 
audiences, and that such services are relevant to the Geffrye’s overall corporate aims, to the 
needs of visitors and users and that they represent ‘value for money’ in terms of public 
expenditure. 
 
Finally, appropriate and meaningful evaluation relates closely to professional development in 
that it provides benchmarks against which to gauge individual and team performance. It 
informs individual performance appraisals, which are formal opportunities to evaluate 



 24 

individual performance against objectives and in the context of the Geffrye’s wider 
corporate aims.  
 
The Department needs to be aware of the following in order to realistically evaluate its own 
performance and to remain up to date with current trends, legislation and demographics 
affecting museum education and also wider educational theory. This includes:  

external trends in the use of leisure time  
demographic shifts, local and national 
shifts in educational policy and initiatives – schools, government bodies, HE/FE 
providers, influencers, funders, etc  
current non-visitor research 

 requirements of the Disability Discrimination Act 
policy shifts in central government 

 
Quantitative analysis - Statistics 
 
Statistical collection and analysis has been a core departmental activity for the past seven 
years and the process is now fairly refined. The statistics which relate specifically to the 
Education Department are collected and analysed by the Bookings and Information Officer, 
who produces a monthly spreadsheet showing overall visitor figures (adults and children). 
Quantitative evaluation is done on a monthly or quarterly basis. Although not all of the 
statistical data is minutely analysed on a formal basis, it is keenly noted and discussed by 
relevant team members regularly.  
 
Qualitative analysis  
 
Qualitative evaluation normally takes place during or immediately after specific projects and 
ranges from informal discussions to formal analysis accompanied by written report or file 
notes. Because it takes place in a time frame that is close to the project, event or session, 
qualitative assessment represents a major part of the learning and planning process for the 
team. It underpins and complements other forms of evaluation.  
 
Generic Learning Outcomes (GLOs) and Specific Learning Outcomes (SLOs)  
The use of these measuring tools, as recently advocated by the Inspiring Learning for All 
Framework, have been adopted by the Department as appropriate (see Appendix D for an 
example of a Schools Evaluation Form).  
 
Formal evaluation  
This includes written evaluation forms which are consistently given at the end of adult 
workshops and study days (please see Appendix F for a sample evaluation form for individuals) 
and individual and group interviews. From September 2004, all teachers bringing school 
groups to the museum have been given an evaluation form at the end of the session, to be 
completed at the museum or, preferably, back at school. Although we do not expect more 
than a 50% return, we will analyse these forms rigorously and expect to learn a great deal 
from them about the service, resources and learning programmes currently for schools. (see 
Appendix D for an example of a Schools Evaluation Form and an analysis of the year 2004-5).   
Since October 2005 we have also been formally evaluating the Family and Children’s 
weekend and holiday activities (see Appendix for an example of a Holiday Activities 
Evaluation Form). 
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Informal evaluation  
This includes observation of sessions and activities, the recording of anecdotes and informal 
conversations with the public, photographs of events and activities and verbal feedback from 
teachers. 
 
Hub 
Detailed evaluation plans are an integral part of all Hub-funded education projects. The 
methods are varied and usually involve an external evaluator appointed by the Hub. Regular 
quarterly reports and a final report, with both qualitative and quantitative data and analysis, 
are milestones in all of the projects. Please see Appendix H for a list of the projects and brief 
summaries. 
 
Improvements during the plan period 
There are two ways in which the collection of data could be improved. Methodology for 
informal, qualitative evaluation should be reviewed. In many instances, this approach is 
appropriate and may remain the norm but it may be necessary to consider appropriate ways 
to formally evaluate. Further to this, qualitative and quantitative evaluation are not 
consistently cross-referenced. Both of these issues will be addressed during the plan’s three-
year period. However, care will be taken not to overburden the Department with statistical 
overload, which could easily lead to a view that evaluation is merely a way to count heads 
and satisfy quantitative performance indicators. All efforts will be taken to prevent the use 
of statistics in isolation and to balance quantitative data with qualitative statistics and 
analysis. 
 
 
17 
Future Plans  and Audience Development Priorities - 2006-7 to 2008- 9 
 
By targeting one sector or audience there is always a danger that others may appear to be 
neglected, but as can be seen in the breadth of our existing audience profile and the 
diversity of our programmes and services, there is already a strong emphasis on children, 
families and, to a lesser extent, adults. We do not want to lose individuals or audiences who 
we have worked hard to develop over recent years. We are eager to bring in visitors and 
groups who are new to us. The Department is currently working at capacity and is 
concerned to maintain the high quality of provision for which it is currently recognised. For 
this reason, development of the service will be done carefully and only when it is 
sustainable. A combination of the further development of existing services to better serve 
new and existing audiences and the selective launching of new initiatives is described in 
Appendix G. 
 
Bearing this in mind, our immediate priorities in audience development are very carefully 
targeted, to provide diversity but not unduly stretch the Department.  We will pay 
particular attention to the needs of the following groups and individuals over the next three 
years:  
- special schools and children with special needs generally 
- secondary schools 
- youth groups  
- adults in ESOL courses 
- parental involvement groups (Pride) 
- West Indian/Caribbean and Black/British visitors (children and adults, the elderly in   
  particular)   
- the over-60s.   
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- adults with a visual impairment 
- adults with a hearing impairment 
- university - HE/FE students and groups 
- local Asian and Asian/British women 
 
These groups are not necessarily distinct; occasionally a group will fall into two or even 
three of the above categories. 
Our Education Plan for the years 2004-5 to 2006-7 is set out in the Table overleaf.  
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                                               Appendix B                                                     
EDUCATION DEPARTMENT – STAFF STRUCTURE 

Head of Learning and Education 
To manage and develop the museum’s education services, ensuring that 

education remains fundamental to the museum’s 
purposes and activities. 

Key activities include:  Long term education policy and strategy; 
management of the education staff and 

budgets. 

 
Education Officer 

Schools & Formal Learning 
Education Officer 

Access & Public Programmes 
 

To plan, develop, resource and implement an education 
programme for school children, students and teachers, 

and for groups in higher and further education, based on 
the museum’s displays and collections 

Key activities include: Daily teaching, INSET, 
coordination and supervision of Freelance 

teachers, Theatre in Education 

To plan, develop, resource and implement  an education 
programme for members of the public and community 

groups, based on the museum’s displays and collections. 
Key activities include: holiday activities for children; 
craft workshops (all ages); public events in summer 

Access and outreach initiatives and projects for 
targeted cultural groups; the elderly; teens; youth 

groups; visually impaired and other disabilities 
 

 Education Assistant 
(Hub Funded)  

  Information & Booki ngs              
Officer 

 

Education Assistant 
 
 

 

 To support the education team 
in the provision of a high quality 
education service for schools, 
colleges, community groups and 
members of the public. 
Daily teaching; Holiday stats. 
 

To be responsible for the 
booking arrangements of schools, 

colleges, adult groups other 
visitors to the museum, to handle 

all daytime private hires and to 
provide full administrative 
support to the department 

statistics. 

To support the education team in 
the provision of a high quality 
education service for schools, 

colleges, community groups and 
members of the public. Daily 
teaching; ESOL; special needs; 

schools evaluator. 

 

 
Freelance teacher x 1 (Thurs in term time)        Freelance Craft instructors x 30
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Current Provision         Appendix C 
 
Schools and formal learning : 
Nursery – children, parents, carers 
Primary (reception, infant, junior) - KS1, KS2 
Secondary - KS3, KS4 
Special Schools and Units 
Teachers – in service and in training 
Colleges, Universities, Specialist Groups – talks, lectures 
Other educational groups and visits including the U3A 
Outreach 

Hospital visits; visits to schools to encourage parental involvement (PRIDE) 
  
Public programme : 
Adults/Lifelong Learning 

Study days, lectures, workshops  
Children 

Holiday provision (mainly ages 5-15) 
Pre-school – children, parents, carers - and 3 – 5’s workshops 

Teens   
Saturday workshops 
Weekends and holidays 
After School Club with Horizon Special School (Hub Project) 
Youth Groups 
Special sessions  

Families 
 Weekends and holidays 

Saturday Specials (Hub Project) 
Summer Sundays 
Quiz Desk 

Music 
Public Events 

Epiphany  
Open evenings 
The Big Draw; Adult Learning Week; Open House 

Almshouse 
 Group visits coordinated by the Education Department 
Access 

Cultural/Community groups 
ESOL 
Family Learning (PRIDE). 
Elderly Visitors 
 Community groups – Shoreditch Festival, Sharp End  
Outreach 

Visits to centres for the elderly and less-mobile 
Special Needs 

Visitors with a sensory or physical impairment, learning difficulties, behavioural problems, mental 
health users, other disabilities 

Work experience and student placements – Inspire Hackney, Tower Hamlets Education Business 
Partnership, LUMEN Scheme (Leicester University) 
 
Interpretation  

Audio Guide for adult visitors – ‘Highlights Tour’, ‘Cultures Then & Now’ Tour 
Audio Guide for visitors with a visual impairment 
Audio Guide for children 

 
Hub Projects  (2006-7 to 2007-8) 
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                                        Appendix D 
 

Please return this form to: 
Melissa O’Hare, Education Department,  

Geffrye Museum, Kingsland Rd, London E2 8EA 
          Fax 020 7729 5647 

GEFFRYE MUSEUM Evaluation sheet 

Tudor Home Life 
Room talk and handling 
 

Name of School:………………………………………………………………………. 
 

Year group:……………….Date of Visit:……………………………………………  
 

Thank you for visiting the Geffrye and bringing your pupils to this session. You will appreciate that 
we are under pressure to evaluate our programmes on a continuing basis and your feedback 
provides us with a form of external assessment which helps us to monitor quality. Your assistance 
with this is greatly appreciated and invaluable to the development of our schools’ programmes.  
 

Please fill in the questionnaire below and return it to us by fax or post. 
 

Please give marks out of 4 . Remember that 4 is highest and 1 is lowest . 
1 = not at all, 2 = to a limited extent, 3 = to a g ood extent, 4 = to a high extent 

Use N/A if you feel that any question is not applicable  to your visit. 
 

Service & support 
 

Did you make an independent preparatory visit?   YES     NO 
 

Do you feel that the InSET adequately prepared you for the visit? 1  2  3  4 
Do you feel happy about the level of assistance you received before  the visit? 1  2  3  4 
Do you feel happy about the level of assistance you received during  the visit? 1  2  3  4 
Did you find that the support materials and resources met your needs? 1  2  3  4 

 

 Comments about the quality of service 
 
 
 
 
 

 

Your objectives 
 

What were your objectives for the visit: 
(eg curricular, social/experiential, other) 
 
 
 
 
Did you communicate these objectives to museum staff in advance of your visit? If so, how? 
 
 
To what extent do you feel that your objectives were met by the visit? 
Any comments: 
 
 
 
 

1  2  3  4 

® �
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Learning Outcomes 
 
During the session, to what extent did you feel that… 
 

….different learning needs of your 
pupils were addressed? 

1  2  3  4 
 N/A 

….pupils were encouraged to 
reflect upon their own learning? 

1  2  3  4 
 N/A 

…the session encouraged the 
development of pupils’ knowledge 
and understanding? 

1  2  3  4 
 N/A 

….pupils were encouraged to think 
or feel differently about something? 

1  2  3  4 
 N/A 

….the session was a learning 
experience for you? 

1  2  3  4 
 N/A 

….pupils enjoyed the session? 1  2  3  4 
 N/A 

…that pupils were encouraged to 
contribute and get involved in the 
activity? 

1  2  3  4 
 N/A 

….pupils were inspired to find out 
more about something/do more of 
something? 

1  2  3  4 
 N/A 

 ….pupils’ achievements were 
celebrated? 

1  2  3  4 
 N/A 

  

 
Specific Learning Outcomes 
 
During the session, to what extent did you feel that … 
 

…pupils’ understanding was 
enhanced by the combination of 
contextual room talk and handling 
session? 

1  2  3  4 
 N/A 

…pupils were encouraged to make 
links between the lives of people in 
the past and their own lives? 

1  2  3  4 
 N/A 

…were encouraged to build on 
existing knowledge? 

1  2  3  4 
 N/A 

…pupils were encouraged to 
investigate and explore ideas? 

1  2  3  4 
 N/A 

…pupils were encouraged to 
develop their observational skills? 

1  2  3  4 
 N/A 

…pupils were encouraged to be 
creative or use their imagination? 

1  2  3  4 
 N/A 

…the session encouraged the 
development of speaking and 
listening skills? 

1  2  3  4 
 N/A 

…pupils were encouraged to use 
and expand their knowledge of 
relevant historical vocabulary? 

1  2  3  4 
 N/A 

 
Comments about learning outcomes 
 
 
 
 

 
How would you describe this session to another teacher? 
 
 
 

 
Would you book this session again?  YES     NO  
 

Would you consider bringing your class to other sessions at the Museum?  YES     NO  
 

How did you hear about this session and the schools programmes at the Geffrye Museum? 
 

 
Do you have any suggestions for improving the session? 
 
 
 

 
Your overall rating of the learning experience 1  2  3  4 

   

Thank you for your time 
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Annual Schools Evaluation Round-Up     Appendix  E        

         

Period:         
September 2004 - 
July 2005 Total groups taught:: 407 Returned forms: 237 58%   

         
  Do you feel that 

the InSET 
adequately 
prepared you for 
the visit? 

Do you feel happy about 
the level of assistance 
you received before the 
visit? 

Do you feel 
happy about the 
level of 
assistance you 
received during 
the visit? 

Did you find that the 
support materials 
and resources met 
your needs? 

To what extent do 
you feel that your 
objectives were met 
by the visit? 

 4 = to a high extent         
3 = to a good extent         
2 = to a limited extent    
1 = not at all             
N/A = not applicable or 
question not answered  

1 1 2 1 4 1   
2 3 16 10 12 6   
3 14 73 41 50.5 61   
4 41 108 161 117.5 119   

N/A 178 38 24 53 50   

Total 237 237 237 237 237   
         
  Would you book 

this session again?        
Yes 219      

No 5      
        
  How did you hear 

about this session 
and the schools 
programmes at 
the Geffrye 
Museum?   

Flyer 39   
Website 17   
Repeat 69   
WoM 54   
Visit 16   

School 59   

 

   Percentage of those who responded, answering to a ‘good’ or ‘high’ extent to the following questions: 
   To what extent do you feel that your objectives were met by the visit?                                                      96%  
   Do you feel happy about the level of assistance you received during  the visit?                                            95% 
   Do you feel happy about the level of assistance you received before  the visit?                                            91% 
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Appendix F 
 

Geffrye Museum Activity Evaluation Form 
 

West Indian Front Symposium: Saturday 4 February 
 
 
Please help us to improve the events we organise at the Geffrye by filling in this form. 
 
1) Please circle the number on the scale to show how y ou rated the course 
(ie. 1 = Did not enjoy, 5 = Enjoyed very much) 
 
 1 2 3 4 5 
 
2) What did you enjoy about the course? 
 
 
 
3) What did you think about the length of the course?  
 
 Just right too short too long 
 
4) Is Saturday a convenient day for you to attend a cours e? 
 
 Yes   No 
 
5) If the Geffrye ran evening lectures or craft activitie s would you be interested? 
 
 Yes  No 
 
6) What other activities would you be interested in at tending? 
 
 
 
7) How often do you visit the Geffrye Museum? 
 
First visit once a month   once every 6 months  once a year  other 
 
 
8) How did you find out about today’s event? 
 
Geffrye Museum leaflet Geffrye Museum flier  Press  
 
Word of Mouth /Other (please state) ………………………………………………… 
 
9) Would you like to join our mailing list?  Please write your name and address overleaf and 
circle your preferences in the list below: 
 
Quarterly events leaflet Study Days Craft Workshops Talks and Lectures 
 
Music events  Open Evenings Family/Children’s activities 
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SWOT Analysis of Education Provision                                        Appendix G
                 
 
Strengths Opportunities 
Education a high priority within Geffrye Museum. 
Highly professional staff; wide range of experience and specialisms within team; flexible and responsive team. 
Excellent facilities. 
Rich material for interpretation and inspiration (interiors; Decorative arts; social history; art history; town 
gardens; c18th building and setting; contemporary crafts; the idea of home). 
Contextualised learning. 
Varied exhibitions programme – springboard for imaginative programmes. 
Innovative public programme. 
Face-to-face teaching; well-developed handling sessions. 
Well regarded, imaginative curriculum-linked sessions. 
Excellent interface with teachers via bookings officer prior to visit; direct communication with teachers. 
INSETs empower and engage teachers; encourage active participation in sessions. 
Personalised welcome for schools and tailored sessions. 
Culture conducive to evaluation; responsive to criticism and able to 
implement improvements quickly. 
Excellent statistical records; timely reports. 
Good local reputation, esp with schools and children and esp teachers. 
Growing academic reputation. 
Wide range of services tailored to varied audiences. 
Access and audience development a genuine priority. 
Strong interest and experience in special needs. 
Learning site. 
Good working budget. 
Removal of most economic barriers: schools services, children’s holiday activities and family days free. 
Rigorous planning; long planning cycles. 
Location (also a weakness). 
Clear departmental and personal objectives. 
High profile in London (listings) – good press coverage for educational events. 
Time and money spent on training. 
Good volunteers. 
Positive team spirit. 
Recent development  of weekend activities for families. 
Exciting opportunities for staff to develop new skills through innovative projects. 

 
Weaknesses 
Provision for KS3 and 4: little offered formally, correspondingly little uptake.  Marketing to this level poor. 
Need fuller Public programme for adults (more lectures etc). 
Location (also a strength)/ transport links. 
Little admin support. 
Little IT support. 
Access to collections information currently very limited. 
Communication with curatorial department needs improvement; a structure. 
Need for bigger lecture room? 
Need for better access to museum’s library, archive and collections – for both staff and public. 
Heavy workload could lead to loss of quality. 
Lack of time for team meetings and general discussion. 
Not enough formal evaluation, esp of school groups (teachers and pupils)- to be addressed from September 
2004. 
Lack of time to write up projects/work – for evaluation and/or publication. 
Head of Ed not based in Dept – can cause stress on day-to-day communication; gives inaccurate impression 
of what makes up the department’s work. 

New c17th and 18th period rooms. 
Deeper subject knowledge in above. 
Development of ‘hands on’ and ‘interactives’ to support displays. 
New graphic interpretation for period rooms specifically written for children. 
Hub projects – 2004-5 to 2005-6 and possibly beyond initial two years. 
Hub-funded position allows senior staff more planning time. 
Digitisation of collections – easier access to accurate information. 
Government emphasis on education should increase opportunities. 
Audio Guide launch – further development. 
Learning Site launch – further development. 
Michael McMillan ex – huge possibilities in terms of access and community liaison. 
Staff have clear objectives for next two years with clearly defined goals. 
Development of front gardens – increase use of green space and period gardens in public programme and 
curricular work. 
Increase contacts with colleges, universities & specialist HE/FE providers. 
Hackney Community College – link into courses more formally (ie ESOL). 
Building Exploratory as neighbour – collaborative projects and complimentary programmes. 
Successful projects may attract further external funding (ie audio guides, learning site, etc). 
Library and Learning Centre (longer term). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Threats  
Budgetary problems leading to staff cuts and cuts in delivery of services. 
Budget cuts – need to charge for either schools or children at holidays, thereby limiting access to socially 
excluded. 
Overwork leading to stress and/or lack of morale. 
Termination of Hub funding for Assistant Education Officer beyond 2005-6. 
Competition from other attractions. 
Glut of cultural and educational events and activities. 
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Hub Funded projects                                                                                  Appendix H 
 
 
 
              

Programme Activity Target Audience 

Schools and Formal 
Learning     

Assistant Education Officer 

To deliver teaching sessions to approx 
2200 school children per year. To 
support other projects. To assist in the 
work of the education department. 

Primarily KS1-4. All other audiences as identified by the 
Education department. 

Horizon Partnership Project 

Continue 'My Home My Self Project', 
Continue 'After School Club', Continue 
work placement and apprenticeship 
scheme, develop new project in liaison 
with staff and students at Horizon. SEN students Years 9-11 

Develop 'E' Learning: Walk 
through a Victorian House 

To develop a web based interactive 
'Walk Through A Victorian House' 

Teachers, to support teaching of National Curriculum and 
pre/post visit activities, but will also benefit many other 
users, such as families, other learners. 

Freelance teaching support 
for schools programme 

To deliver teaching sessions to approx 
1500 additional school children. To 
reach approx 15 new schools. KS1-4 pupils and their teachers.  

Public Programme     

Expand Provision for 
children aged 3-5 and their 
families 

To develop and deliver approx 25-30 
new sessions over the 2 years. 
Evaluation of programme and 
marketing to families. children aged 3-5 and their families 

Saturday Specials 

To continue the development and 
delivery of the weekend activities for 
young people aged 5-15 and their 
families. children aged 5-15 and their families 

Access and Interpretation      

Youth Project 

To develop a programme of activities 
for youth groups. To identify and work 
with one 'partner' youth group. Young people aged 13-19 

Asian Women's project 

To develop and deliver an arts, crafts, 
gardening and literacy project for local 
Asian Women. Local Asian women, and their families. 

Expand Audience 
Development programmes 

To evaluate, develop and deliver 
programmes for under-represented 
audiences within the museum. 

Local older people, Caribbean elders, adults with a visual 
impairment, adults with a hearing impairment, ESOL, 
Parental involvement groups. 

Upgrade art room facilities 

To upgrade the art rooms to meet DDA 
requirements and to provide new 
resources such as computer terminals 
for use in education projects.  All education service users, children and adults.  
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HLF funded projects (to accompany the ‘At Home 1600 – 18 00’ gallery refurbishment project.)                     Appendix H 
 
 
 

Project 
number Programme Activity 

Target Audience / Number of 
Beneficiaries Date 

1 
Schools and Formal 
Learning       

1.1 
Plague and Fire: Life in mid 
17th centruy London 

Evidence-based new 
teaching session 

Yr 8/ KS3 and 4 240 per annum 
(ongoing) 

Planning and piloting of session Autumn 06, 
Launch Spring 07 

1.2 

At Home with Mr 
Culpepper, 17th century 
herbalist 

Theatre in Education 
project for citizenship and 
history curriculum Year 7, KS2-3, 450 pupils over 2 weeks Planning Autumn 2006, Deliver March/April 2007 

1.3 Tudor Week 

8 whole day sessions, 
Tue/Wed/Thur - Schools, 
Fri- Pride or ESOL 

KS2/Special Schools/ESOL/PRIDE 220-
250 students Planning Spring 2007, Launch Summer 2007 

1.4 Tudors for Teachers 
On-line Teaching 
Resources Teachers 

Planning and development Autumn/Spring 2007, 
Upload Spring 07 

2 Public Programme       

2.1 Tell me a story Storytelling 
Children age 4-6 and their 
parents/carers Launch February 2007, then core provision 

2.2 Tudors at Home 
Symposium with 
published papers Students/ interested adults Autumn 2006/Spring 2007 

Project 
number Programme Activity 

Target Audience / Number of 
Beneficiaries Date 

3 Outreach       

3.1 Compare and Contrast 4 activity sheets  ESOL groups - adults and teens 
Develop and pilot Autumn 2006, Launch February 
2007 

3.2 Terrible Tudors 2 days of craft activities 

Local children + carers/family learning 
(48 children + 20 adults) Parental 
involvement groups (Total 68-78 
children and 100 parents) 

Planning and development Spring 2007, Deliver 
Spring/Summer 2007 
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HLF funded projects (to accompany the ‘At Home 1600 – 18 00’ gallery refurbishment project.)                     Appendix H 
 
 
 

4 Interpretation and Access        

4.1 Cultures Then and Now 

Audio guide looking at 
the foreign influences on 
English Interior style and 
decorative arts 

Adults, including BME residents and 
foreign visitors; elderly visitors, 
Potentially 20% of general visitors or 
16,000 adults per year 

Research and development Autumn 2006, Launch 
Spring 2007 

4.2 Walk Through Time 

Audio guide - a child's 
eye view of the period 
rooms with original 
stories Children, 4-13 yrs old 1000 per year Launch Autumn 06 then core provision 

4.3 Quizzical Quizzes 

Quizzes and activity 
sheets designed and fully 
illustrated 

Children aged 5-13 years old and their 
carers/families 3000 per year 

Research and development Autumn 2006, Launch 
February 2007 

4.4 Whiff of History 

Multi-sensory handling 
resources (Herbs and 
Tudor homelife) Children with Special Needs of all ages 

Planning and piloting of resources Autumn 2006/ 
Spring 2007, Launch Spring/Summer 2007 

  Curriculum Guides 
Curriculum guides 
relating to core sessions Teachers 

Research, development and design 
Spring/Summer 2006, Launch Autumn 2006 

 


